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Students at private high schools tend to outperform their public school counterparts, but this
appears largely due to the more favourable socioeconomic backgrounds of private school
students and their peers.

Students who attended private high schools were more likely to have socioeconomic
characteristics positively associated with academic success. This includes having higher family
incomes or university-educated parents

Two factors consistently accounted for a substantial portion of the differences in all academic
outcomes examined—the socioeconomic characteristics of students and those of their peers.
Combined, these factors accounted for about one-half of the difference in average standardized
test scores and about two-thirds of the difference in university graduation rates.

Research has shown that there is a clear relationship between what parents expect and the
achievement scores of students. Thus, parental expectations for educational attainment strongly
predict students’ scores across a variety of subjects (e.g., mathematics, language), and this
relationship remains stable even after controlling for socioeconomic status (Fan, 2007,
Neuenschwander et al.,, 2007). Moreover, the effects of early parental expectations (formed as
early as Grade 1) tend to persist throughout the years of schooling, influencing children’s
performance and self-concept at later grades.

[S]tudent expectations are clearly reflected in their relative mathematics performance: those
expecting to complete high school only have the lowest achievement scores, and those expecting
to complete university have the highest. The performance gap between these two extremes is
striking; it is more than 100 points (or almost two proficiency levels in mathematics).

Although we cannot expect Grade 8 students to decide on their professional career at this early
stage, we may want them to think about the general level of education they wish to achieve, so
that they can prepare for their future path in advance (e.g., choose the appropriate courses or
seek early career information). Although some jurisdictions have already implemented mandatory
career explorations as a requirement for high-school graduation, others may consider moving in
this direction.
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In 2009-10, a majority of the French Immersion students are from the highest family income decile
(23%). Only 4% of the French Immersion students are from the lowest family income decile (Figure
7.

A higher percentage of French Immersion students have a parent with university education than
do students in the TDSB in general (76% compared to 52% in Grades SK-6; 70% compared to 42%
Grades 7-8; and 71% compared to 47% in Grades 9-12) (Table 4). [O]verall about 4% of the French
Immersion students are identified as having special education needs compared to 15% having
special education needs in the TDSB in general

Special education students are found in larger numbers in non-immersion classes, and ... a higher
percentage of students from upper socioeconomic groups enroll in EFIl. However, this does not
mean that there is something inherent in the EFI program that causes this to occur. Some vitally
important questions to ask are:

Why do more parents of lower socioeconomic background not choose Early French Immersion for
their children?

Why are 17% of students in NB schools on a modified instruction program? How are these students
diagnosed? What are the root causes of these problems? What resources are available to address
them?

How many students transfer out of EFl and why? What procedures and resources are there to
assist these students so they can remain in EFI?

PISA results show that socioeconomic background was less of a factor in Canada than in most
other countries with regard to test results (Bussiere et al, 2000). Also, engagement has been
found to be a more important variable than socioeconomic background with regard to student
success on PISA. Kirsch et al (2002) define engagement in reading in terms student interest in
reading, student attitudes toward reading, the time students spend on reading in their free time
and the diversity of materials students read. These authors point out that students from the lowest
socioeconomic backgrounds who are highly engaged in reading obtain higher average reading
scores in PISA than students from high or medium socioeconomic backgrounds but who report to
be poorly engaged in reading.

When gender, socio-economic background and parents’ education are each taken into account
(individually), French immersion students still outperform their counterparts in non-immersion
programs. No one of these factors alone explains the high performance of these students.

This suggests that, rather than socioeconomic background, something specific to the experience
of learning a second language may be contributing to EFI students’ superior performance. One
explanation can be found in research such as that of Bialystok (2001) who reports cognitive
advantages for bilingual students compared to monolinguals.

Children from low socio-economic (SES) backgrounds struggle with school compared to children
from higher SES backgrounds. However, students from low SES backgrounds in immersion
perform just as well in English-language development and academic achievement as do students
from the same SES backgrounds in English-language programs. At the same time, they function
much more confidently in French than students in the English-language program.
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Overall, there is a strong relationship between reading achievement and family socio-economic
(SES) background. While differences in family socio-economic background contribute to the high
reading achievement of students in French immersion programs, the advantage held by French
immersion students is not that straightforward.

In general, students in French immersion programs tend to come from better off families than non-
immersion students. However, in four provinces - Quebec, Manitoba, Saskatchewan and British
Columbia - there were no real differences in the average family background of immersion and non-
immersion students.

Explores similarities and differences between various stakeholders in French Immersion and
English programs in New Brunswick school districts 17 and 18. Although fewer students from lower
socioeconomic (SES) backgrounds were enrolled in immersion, their performance matched that of
those from higher SES backgrounds when 1Q was held constant.

Immersion has been called elitist b/c children from middle- and high-SES are perceived to
predominate in the program. However, in Ottawa & Charlottown 50% of students were enrolled in
Fl (therefore must have included some lower SES.)

Lower income families tend to move more often than those with higher incomes. Next school may
not offer FI and when family moves again, the receiving school won’t accept them into Fl b/c they
had missed a year.

Assumption that lower income students need all their time to master L1. Countered with
knowledge of language transfer.

Fl programs not always offered in low income areas and parents cannot afford to pay cross-
boundary transportation fees.

Screening tests to determine who would be best Fl student should be viewed with skepticism
because they are often a test of tractability rather than ability.
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This study reviewed the characterizations of immersion education as elitist in terms of the social-
class background of students, which have tended to be impressionistic and anecdotal. The authors
studied the body of quantitative data on education and occupations of parents of immersion
students provided by research and evaluation studies by the Modern Language Centre, Ontario
Institute for Studies in Education. Findings suggest (a)that children from higher SES backgrounds
are over-represented in Early Immersion enrollments; (b)that there is, however, social diversity in
some student populations; (c) that attrition rates for lower SES immersion students provide no
evidence for social-class bias at elementary levels, and only a slight bias at the secondary level,;
and (d)that there is little evidence that working class children are 'tracked out’ by teachers since
lower SES parents tend to give similar reasons for leaving immersion as higher SES parents, and
since less than a quarter of all respondents cited teacher recommendation as the reason for
leaving.

This report presents the results of the second year of a 4-year longitudinal evaluation of a partial
French immersion program in Cincinnati, Ohio. This program is of particular interest because it
includes children from lower socioeconomic group and ethnic minority group (black) backgrounds
in addition to majority group (white), middle-class students who have been the subject of virtually
all evaluations of immersion to date. The native language development (English), academic
achievement (math), and second language attainment (French) of pilot groups of middle- and
working-class students and of black and white students who were in grade 1, as well as those of a
follow-up cohort of kindergarten students, were assessed. The results showed that performance
differences in English and mathematics between subgroups of students did not depend on the
program of instruction they were receiving. Moreover, it was found that the working-class and

black students scored as well as the middle-class and white students on the French language tests.

The results are discussed further in terms of the immersion students’ level of proficiency in French.

When students are schooled in two languages, with solid cognitive academic instruction provided
in both the first and second languages, both language minority and language majority students
generally take from 4 to 7 years to reach national norms on standardized tests in reading, social
studies, and science (measures of thinking skills), whereas their performance may reach national
norms in as little as 2 years in L1 and L2 tests in mathematics and language arts (the latter testing
spelling, punctuation, and simple grammar points). Social class background does not appear to
make a significant difference in academic achievement in a dual-language program,

A program of partial (half-day) French immersion in the Cincinnati Public Schools was evaluated in
the kindergarten year. The English and French language development of participating native
English-speaking children from both working and middle class backgrounds was assessed. The
results indicated, firstly, that the pupils who spent half of their academic time in a foreign language
(French) progressed just as well in English as carefully matched control pupils who followed a
conventional all-English program. Secondly, it was found that socioeconomically underprivileged
children (both black and white) benefited from an immersion-type introduction to a foreign
language as much as pupils from middle class homes did. The degree of progress made in French
was not linked with the social class background of the pupils even though this background factor
clearly affected the students’ performance on the English language tests. These results suggest
that the immersion experience may help to diminish the effects of social class background.
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